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N o . 1.

WHY THIS
MAGAZINE OFFERS.
To serve the people of the State is the motive which creates
this journal. To be more specific, we propose to help the people
through the teachers. We have a school here for teachers. This
venture is an endeavor to widen its influence, t>y contact with
many who cannot come here, and to let those who can come and
ought to come know what the State has here.
The Board of Directors of this institution feel that its in
fluence should not be confined to its four walls, that we should
not only educate people when they come to us, but that we should
go out after them and educate them to the point that they feel
the necessity of preparing for their great work.
As to what this magazine will be, I make no promises and
set no limitations. We have a motive and shall do all we can.
This number is a preface. There will be departments represent
ing the branches of public school work, conducted by the teachers
of those branches in the Normal School. It is the desire of each
department to be of use to teachers. As to how it will succeed
remains for the future. Suffice it to say we shall endeavor to
be practical as well as theoretical and if either has to be left
o ff it shall be the latter.
I shall be glad to have communications from any who are
interested in the work covered by any department, and sugges
tions as to the needs of teachers and how they may be met by
the editors of this magazine.
PEABODY
FUND.
The initial step in dissolving the George Peabody trust has
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been taken in granting $1,000,000.00 to Peabody College, Nash
ville, Tenn., provided certain conditions are complied with which
require the raising of an equal amount from other sources.
Geo. Peabody was an American who became a successful
London Merchant. After the Civil war he realized the sufferings
which the South must undergo in reconstruction, so he gave the
princely sum of $3,000,000.00 for the education of the people of
this section. This was the right place to begin—with the educa
tion of the people.
The fund was put under a board of eminent men whose policy
in its use was based upon the idea that to improve the schools
you must first improve the teacher, so the greater part of the
income from this fund has been given to Normal Schools to aid
in educating teachers.
It has exerted an incalculable influence for good, and the
wisdom, foresight, and true philanthropy o f George Peabody will
be appreciated the more as this influence is realized.
HELP FOR
ALA.
In addition to the regular donations to the Normal Schools,
the Peabody Board has given Alabama $1000.00 to be used for
the rural schools. Supt. Hill has not decided just how it shall be
Used, though it is said he has under consideration two plans,
1, the holding of congressional institutes; 2, assistance to
struggling communities in building school houses.
No doubt great good can be accomplished by either plan, but
it seems that this is a good opportunity to show the people of
Alabama what a real institute is and can do. That which is done
in an institute as ordinarily held in this state, of about one day’s
duration and no system, must be infinitesimal compared to that
which can be done for the benefit of teachers in a real institute,
well organized, with competent instructors and a regular course
of study.
OBSERVATIONS.
Character is the fruitage of effort, resistance, self control,
growth. It is not formed in a day, yet every day makes it higher
or lowrer, nobler or baser.
It is every teacher’s duty to be happy, and the power lies
within himself.
You cannot teach another to be what you are not.
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Action is the essence of character, inaction shows stagnation.
Education is a life process, it does not end with the close
o f school life, but really begins there. In school we acquire habits
o f thought, ideals, system and method, which are the means of
intellectual and moral progress through life. The chief function
o f the school therefore, is to develop in each pupil a correct
attitude towards things, towards nature and God, and to inspire
him to his best effort in doing his part in the great plan of
creation.
The true test of one’s education is his ability to do some
thing, coupled with the desire which impels him to do it.
Activity is the law of life, when one is not at work he should
be at play, and when at neither work nor play his best condition
is that o f sleep.
DEPARTMENT OF SCIENCE.
C. W. DAUGETTE.
ALPHA P. RASOR.
\

The Geography of Alabama.
C. W. Daugette.
1. Can you picture the physiographic features, locating its
mountains and highlands and valleys and prairies, its slopes and
divides, its drainage basins and streams?
2. Can you describe its climate, giving causes which produce
and modify it, direction o f prevailing winds, and source of rain
fall?
3. Can you show the influence that its climate ahd slopes
have upon the industrial activity o f its people?
4. Can you see the four belts of Alabama, the grain, the
mineral, the cotton, the forest belt?
Do you see the people of the grain belt, sowing, reaping,
threshing, and the mills grinding the wheat into flour? Do you
see them making hay? Do you know that where grain grows its
cousin grass gvows abundantly too? Do you see the cattle in
the pasture? Do you see that considerable attention is given
here to the raising of cattle for beef and for dairy products. Do
you know that where grain grows, you always find hogs and
horses there to eat it? Do you know that section is noted for
its hogs, its horses and its cattle, and that the climate and soil
with man’s brains make it so?
Can you see the activities of the people of the mineral belt?
Can you see the sooty faced miners getting out coal and iron? Do
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you follow i f from the mines to little tram cars, with the men
handling them to the furnace into which it is dumped with lime,
and run out as pig iron, from here to the steel plant where it
is purified and converted into steel, from here to the steel manu
facturing plants, where thousands of articles are made for man’s
use? It is said that seventy-five cents worth of steel may be
converted into $100,000.00 worth of watch springs by man’s
intelligence and skill.
Can you hear the cotton picker’s songs in the cotton belt?
Do you see the chopping, plowing, and picking of the cotton?
Do you note the vast plantations with the owners’ houses
usually in the villages or in groups, and the tenants’ cabins near
the fields? Do you see the gins and the bales of cotton lint?
Do you see it shipped to the factory and made into cloth? Do
you see the cotton seed carried to the oil mill and changed to
meal, hulls and oil? Do you see the oil carried o ff and used in
making a kind of lard, in packing sardines, and in making soaps
and candles?
Go to the forest belt, see the great forests of yellow pine,
notice those men chopping the trees. They are preparing to get
the sap for turpentine and rosin. Others are cutting down the
trees which have given up all of tneir sao, rnd they will be car
ried upon great two wheeled carts drawn by oxen to the saw mills
or to the railroad to be shipped to great lumber manufacturing
mills. Follow the sap to the ' *
-'■mtine and see the
ship builders and the soap and varnish factories using rosin. Look
at the railroads and navigable rivers of Ala. and see them trans
porting the products of the State and distributing manufactured
articles.
It is evident that the soil and climate have a great deal to
do with the activity of the people, that they control their basal
industries.
Can you see reasons for the existence o f the following cities,
Birmingham, Anniston, Montgomery, Selma, Mobile? Why have
the people gathered together into groups at these points?
Is it worth while to study the earth except as it affects man,
influences his activities, supplies him with the means of making
a living for himself, affects his material well fare, through that,
his intellectual and moral natures, in other words, is it worth
while to study the earth except as the home of man, tracing cause
and effect? This makes geography anything but a memory study.
MUSIC—SIGHT SINGING.
EXA HAMES.
There are some forces, the influence of which, from the very
nature of the case cannot be measured. We cannot see or hear or

N O R M A L B U L L E T IN

5

feel the perfume of the violet or lilly; yet its aroma makes itself
felt none the less distinctly.

One cannot estimate the influence

of a great silent awe-inspiring mountain, near the place where a boy
is brought up; yet all history attests the fact that there is some
thing in its very presence that induces high and noble aspirations
in the mind of youth.

We might be able to tell with some ex

actness the part which the study of mathmatics plays in the
developement of the mental faculties; but if we should try to
weigh or formulate exactly the influence of music on character
we should find ourselves confronted with a much harder proposi
tion.

Still that influence is none the less powerful because we

cannot estimate it.

I f we cannot tell how sunshine helps to

make the ripe red luscious fruit, we have no trouble in selecting
such fruit from that which has no sunshine. So in the great
world of men and women that we meet we find that there are
two classes: those who are wholly unmusical, that is, who have
no music in themselves; and those whose natures are permeated
with sweet subtle influence. This latter class may not be able
always to make music, or give it expression in any way but their
souls are ‘ ‘ Stirred with concord o f sweet sounds, ’ ’ responding
a tuned violin to the feelings o f the performer. Now o f the' first
class we are all aware what the great bard of Avon, whose bril
liant eye pierced the very heart o f human nature, had to say.
“ To him they were a class fit for strategems, treasons and spoils.’ ’
And does not our observation largely confirm this sage remark?
The unmusical man is often a recluse; he has few companions;
there is in him little of tenderness,— little of the milk of
human kindness. His talents may scintillate but it is the cold glit
ter of the iceberg. There may be a show of the love of his fellows
but underneath it will be found the cold calculating schemes of
the sordid, selfish man. Now the effect of music is to develop the
character in the opposite direction from this. Some one has said
that music is the “ Hand-maid of religion.”
Its influence in
the hour of worship is distinctly elevating. It lifts the soul up
ward toward higher things. I f there are difficulties or struggles it
helps the soul to be resigned. It soothes into peace. It is an
antidote to rebellion. Robbing the soul of the sterner elements of
self-assertion, it brings it into harmony and so into sympathy
with his fellows and with the great spiritual forces around him.
In the cultivation of music in our schools we are laying the
foundation in the characters of our pupils for the development of
this influence which produces so much of gentleness and sympathy
in our lives.

r»

N O R M A L B U L L E T IN .
DEPARTMENT OF SCIENCE.
C. W. DAUGETTE.

ALPHA P. RASOR.

Improvement of School Buildings and School Grounds.
From the Report of the Committee of Twelve on Rural Schools
’97 the following extract is taken: “ The rural school house gener
ally speaking in its character and surroundings is depressing and
degrading. There is nothing about it calculated to cultivate a
taste for the beautiful in art or nature.”
I f children are daily surrounded by those influences that
elevate them, that make them clean and well-ordered, that make
them love flowers and proper decorations, they at last reach that
degree of culture where nothing else will please them. When they
grow up and have houses of their own they must have them clean,
neat, bright with pictures and fringed with shade trees and
flowers, for they have been brought up to be happy in no other
environment.
“ The rural school house should be built in accordance with
the laws of sanitation and modern civilization. It never will be
until the state, speaking through the supervisor, compels it as
a prerequisite for receiving a share of the public funds.”
In order for this change of condition to be brought about, the
initiative must be taken by some one, most likely by the teacher,
since he is probably the only one in the community who realizes
the value of the change. By a thorough cleaning and the use of
a little art he can make a good beginning. How much well-swept
corners, clear window panes, a coat o f lime, or even whitewash,
on the hearth and jambs, sprigs of holly, pine, or cedar in the
winter, boxes of woods-fern, and one or two vases for flowers in
summer, a large flag draped gracefully, or a number o f small ones
well grouped, will do toward improving the appearance of even
unceiled walls will often surprise one.
Pictures are of inestimable value from an educational as well
as a decorative standpoint. For as Browning says:—
“ We are made so that we love
First, when we see them painted, things that we have passed
Perhaps a hundred times, nor eared to see. ’ ’
These should be selected from artists who have had deep ex
perience with beauty rather than from those gifted in technique,
and should be used as subjects of study so that the children will
fret some knowledge and appreciation of art and a realization of
the beauty that lies in the common everyday things of life. Grad
ually, since “ taste for art is given to everyone, only it must be
cultivated,” a new world will open up to them and their visions
will clear so that finally wherever there has been brush or chisel,
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“ wherever water flows or birds fly, wherever day and night meet
in twilight, wherever the blue heaven is hung by clouds or sown
with stars, wherever are forms with transparent boundaries, wher
ever are outlets into celestial space, * * * * there will be beauty,
plenteous as rain shed for them.”
The Perry Picture company, Malden, Mass., will furnish pic
tures 5% by 8 ins, 10 by 12, and 22 by 28, for one, five, and
seventy-five cents respectively. The five cent ones can be
mounted on card board for about six cents each or passepartouted
for fifteen cents. The latter way of mounting is recommended
since it is cheaper in the long run, preserving the pictures and
producing an effect that is both neat and pleasing.
In line of getting on foot some such movement as that by which
the last two legislatures of North Carolina have set aside $12,500 for
rural school libraries, the teacher may also be up and doing. Three
dollars worth of periodicals and a half dozen books would work
mightily in scores of communities. But the three dollars for
periodicals and any amount for books! Suppose the teacher likes
reading one dollar’s worth and has a reasonable amount of tact.
At least ten children will bring a dime each. The third dollar
may be raised among the other pupils or friends of the school. An
entertainment may be made to bring in ten or twelve dollars for
books. With such an amount for a beginning one teacher has been
known to so stimulate the community that a book case with lock
and key was bought for the books, other books, magazines, and
papers were given, and finally a new house was built to harmonize
with the library. The material should be selected judiciously,
with the community as well as the students in mind. From among
the many good periodicals that are for sale at little cost there
may be had such papers as the Holiday Magazine for the little
ones, Saturday Evening Post and Ladies’ Home Journal for the
larger students and home people. An approved list of books that
will be at least suggestive may be procured from almost any
teacher of English. Beside books and periodicals which cost a
little there are bulletins issued by experiment stations, agricul
tural colleges, Universities of Cornell and Chicago, the health
boards of almost all the northern states, the United States agri
cultural department, that may be had for the asking— bulletins
containing valuable information on important subjects such as
alternation of crops, planting of shade trees, plans for farm
houses, milk as a conveyer of infectious diseases, raising of hogs
and poultry, tuberculosis, and the like.
If a school house is to be put up the teacher should see to it
that it is more than an ill-proportioned box. Proper proportions
will make it no more expensive for their pleasing effect. I f it is
to be painted he should also see to it that it is not like “ a little
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gem ” of a South Carolina trustee— the outside of which was o f
a bright red with bright blue trimmings, the walls and overhead
ceiling a dirty white, the floor black, and the desks in the same
colors as the outside. While brilliant colors, even national ones,
are to be avoided, light tints should always be chosen for the
village and country schoolhouse. They give the house surrounded
by green, as such school houses should be, a cheerier, brighter and
cleaner appearance. Some such combination as a delicate pearl
with lighter trimmings is pleasing and refreshing. Plans for
model school houses with diagrams, explanations, bills of material,
and estimates of cost, may be procured by writing Supt. of Public
Instruction, Raleigh, N. C.
When improvement o f the grounds is undertaken the help of
the fathers will be needed unless there are many large boys in
school. ' The teacher should call a meeting of the pupils or of the
pupils and patrons as may seem best, show the importance of
improved buildings and grounds, present a well worked out plan
and discuss it, altering it if advisable, and divide up the work.
Let some repair the fence and steps, some go for the trees, and
others prepare the ground.
The most important thing is the plan which should make the
grounds into a picture with the house as center and the trees as a
background. A good way to begin is to block out a rough diagram
somewhat after this fashion, as suggested by Mr. Bailey of Cor
nell: “ Make an outline of the grounds, house, and existing trees,
take the front door step as the fixed point, join with thjs the
places at which the children come on the grounds by the simplest,
most direct curves possible.’ ’ Represent on the back and sides
the edges o f the border planting by easy natural curves that have
in them flow' and rliymth so to speak; let the planting be light
on sides next to a fine stretch of field, a pretty slope, or even a
fine old tree, heavy against an old fence, an unsightly back yard,
or barren red hills. Leave the center of the yard and side next
to the highway open.
Now' that the plan has been settled upon the planting may be
considered. It should be remembered that it is the effect of the
mass and not that of the individual plant that is being sought,
consequently one should study proportion, keeping in mind the
sky line as well as the edge line, harmony of color and texture. On
these points the following suggestions of George W. Cable’s to
tve home gardener are helpful: “ Set a modest front to the
napping public. In the front have pale cool colors, let them grow
brighter gradually till far back behind the house you have all
tl'o tall gorgeous things you desire, the sunshine of golden glow
and sunflowers, the magnificence of holly hocks, dahlias, cannas.
Let the passerby have only a seductive glimpse of their magnifi-
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Group the shrubs in the same fashion, delicately colored,

low growing things against tall dark foliaged bushes.

Gather

them into pleasant clumps in yard corners or in irregular lines
along the fence.

Keep the center o f the ground clear not only

because you want fair play for the mower but because the effect
is so much better.”

With the idea of the crazy quilt and nursery

man’s checkerboard in mind he continues: “ There are con
stantly two natures we have to fight, the fantastic and the pas
sion for mere rigor and regularity. The former gets together an
astonishing medley of seeds and plants, and then with no regard
whatever for color or height, makes his garden, crowding crimson
in front of blue, hiding a bed of delicate alyssum behind a border
of gaudy balsams. The fantastic gardener cuts his garden into
meaningless beds and borders ’till his front yard looks like a
strange gorgeous patchwork.” He might have added, avoid the
hit and miss way of planting, plant nothing haphazard nothing
however beautiful in itself that will not blend with the whole and
add to the picture. The effort and fidget of the average front
yard is due to this way of setting things out— doing the incidental
thing and leaving undone the main thing, that of border planting.
But one may not like shrubbery then let him plant trees only,
being sure to mass them or throw them in at the back and sides
with one or two near the house for shade, if liked.
Since the main planting is to be for foliage effect and nothing
should be planted that cannot, take care of itself, the question of
kinds of plants will be easily disposed of. Such as are commonest
in the woods, fence corners and old gardens should be selected, for
they are hardiest and most likely to grow. For trees the following
are excellent: oak, hickory, elm, maple, holly, pine, cedar. For
shrubs use dogwood, sumach, elder, crabapple, snowball, lilac,
bridal wreath, rose. Among vines Virginia creeper is considered
most serviceable. However, yellow jessamine, woodbine, wisterio,
and even bramble, with a little art can be gracefully trained over
windows and in the angles about buildings or pleasingly massed
on stumps and fences.
Flowers should be not only such as can take care of themselves
but such as bloom in spring or fall while school is in session. All
of these, when given a good background of foliage are good; aster,
golden rod, petunia, pink, bluebell, holly-hock.
The ground for shrub planting should be well ploughed, or
better spaded, fertilized, and heavily soiled with woods earth.
For the trees holes of twice the diameter of the mass o f roots
should be made and refilled with soil like that from which the
tree has been taken. The hands should be used to work the dirt
in firmly among the roots so that when it settles there will be no
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air holes. Let the planter select small trees irom exposed places;
save just as many small roots with unbroken tips as possible, not
allowing them to become dry even for a very short time, cut o ff
all bruised and ragged ends o f roots with a slanting stroke from
the underside. Let him not make the mistake of planting a pole.
The leaves and tender green twigs are the food-making apart
ments and are quite as essential as the roots. It is said, that the
Surest way to insure growth is “ to cut back the limbs in the
same proportion that the plant has been bereft of roots.”
To
prevent the head of the tree from becoming crowded the limbs
should be cut from the inside outward just above a bud on the
outside. For the sake of symmetry the head of the tree should never
be cut. All large cuts should be dressed with tar to prevent the
growth of pathogenic bacteria.
After planting comes the care which to the average person
means much pruning. On this Mr. Bailey says: “ It is not
enough that the bushes be planted in masses. They must be kept
in masses by letting them grow freely in a natural manner. The
pruning knife is the most inveterate enemy of shrubbing.” Later
he adds: “ I have not the slightest objection to the shearing
of trees. The only trouble is in calling the practice art and in
putting the trees where people must see them.”
ALPHA P. RASOR.
DEPARTMENT OF HISTORY.
WM. J. BEESON.
The purpose of this department will be two fold: First we
wish to get in tuoch with those interested, and those who may
become interested in the advance of the history of our section;
and, second, we wish to be of aid in any way possible to the
teachers of history of the State, if not of a larger area.
The importance of the subject demands adequate methods. It
is generally conceded that history is the most poorly taught sub
ject in our public schools. The common school teacher is not
wholly, nor largely to blame for this. Until recentty the texts
put into his hands were better suited as dictionaries of history.
Our fathers studied accounts of battles, counted the dead and
wounded, committed to memory the names of Kings and of places
and the dates of events, and that was called history. We of the
present generation were taught deeply in politics and government,
with a few parenthetical expressions on social life, and a word
in the appendix on literary writers, and this we took to be history.
Who could be expected to do otherwise? Our texts dealt with
nothing more. The historical student had poor aids and little
historical atmosphere. It can be said, however, of the histories
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that have appeared within the past decade, and especially of those
o f the present century, that they have real pedagogical merit. We
have learned that there are five characteristic phrases of institu
tional life, and that the history student should dwell upon each
of these. In one period of the history of the world, or o f a nation,
or of a community one of these phases will furnish us the dominat
ing idea, and the other four will be subordinate. In another
period one of these four that in the last period was only supple
mentary, now becomes the controling principle. But in no period
can we wholly neglect any phase.
Closely connected with this thought is that history is living,
is breathing, is growing. A nation has its birth, its infancy, its
childhood, its youth, its young manhood, its middle, its old age.
To be able to interpret the history of a given period we must
possess the spirit of that period. When studying the childhood
of a people we must have the child-spirit; and so with each suc
ceeding period.
To change the figure, the course of events moves in currents.
Each event contributes its share of force to the current. There
will be counter-currents, but they fulfil their purpose—they help
to determine the course and rate of the main current.
Besides the two sides so far mentioned, the teacher needs to
study the child to be taught. We may understand history, we
may see the necessity o f a method commensurate with the im
portance of that subject, and yet fail to reach success unless we
understand the child. The method in the university will not do
for the high school, nor will the method used in either of them
succeed in the public school grades. The child is imaginative,
loves stories. He lives far away and delights in ancient and dis
tant things. He cares little for meaningless names and less for
dates and mere places. He revels in delight when told of Captain
John Smith, or of Daniel Boone, but seeks other avenues of
pleasure when he must call and read the names of the presidents
or learn the history of tariff. Later he wTill change.
Briefly, we give history first as stories, beginning with myth;
second as biography; third as events; fourth as movements, with
the causes and effects; finally as research work, contributing a
mite to the volume and accuracy of the subject. Of course the
last must be left almost entirely to the university with its large
libraries and funds and its advanced students.
To illustrate the four or five periods of history study as
adapted to the age of the pupil, take the discovery of America.
The child in the nvimary grades may be told stories of the early
life—child-life— of Columbus. Later he will delight in reading
his biography, then the event of the discovery of America will
follow. In the higher grammar grades and in the high school he
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will be instructed in the whole expansion-movement of which the
discovery of America was a part.
the causes of certain effects.
developing.

He will begin to inquire as to

He wild see history growing and

He is now holding his hand on the pulse of life and

catches the thrill o f progress.

He is thus led by steps more or

less unconscious from the period of mystery to the period of
conscious advancement,
We can but touch on the object first mentioned as one
purpose of this department.

We are far behind other sections of

our country in history development.

The South has never had the

material in abundance, and we are rapidly losing much o f that
we do possess. In New England for instance, there is marked out
every important march of an army, every battle, the places of
the delivery of the great speeches.

The homes of her poets and

great orators and preachers are carefully preserved.

In a word,

care is taken to keep in tact all old land marks of history.
manuscripts are cautiously wrapped and guarded.
South we have been doing otherwise.

Her

Here in the

One example will show how

little we have valued our history material.

One of our young

ladies, attending a Northern university received from home while
there a waist wrapped in a part of an old manuscript.

There be

ing no copy of the manuscript, and its contents of such importance,
the president of the institution said to the young lady: “ We
would have given you one hundred dollars for that paper, if we
had known it in existence, and that it was in your possession. ’ ’
We are anxious in this department to do what we can to help
collect and preserve all old manuscripts, letters, newspapers, religi
ous periodicals, and other relics of history that will enable the
present and future historian to place our Southland and especially
our state in the proper light before the world.
Just after the war we were called rebels without a cause. It
yet remains for us to produce some final proof of what we know
to be an entirely false charge.
We shall be glad to secure the co-operation of all who will
thus become interested and take a part in this work. Let us
Southern folk look into our garrets and plunder rooms among our
waste papers and haul out these priceless pieces of historical
material.’ We will be especially glad to get all help we can on the
life in North Alabama in Ante-bellum days. We are grateful for
some copies of old papers and for some reminiscences of old
citizens already received.
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DEPARTMENT OF ENGLISH.
CARL HOLLIDAY, M. A., Professor of English.
It is a fact often commented upon by state boards of exami
ners that a great majority of the applicants for certificates seem
to have the correct answers in mind but are totally unable to
express themselves in concise, intelligible, and well-turned lan
guage. The same curious conditions have been noted by professors
in Normal Schools, Colleges and Universities; and in these insti
tutions students coming up for entrance seem to dread the tests
in Grammar, Rhetoric, and Literature far more than they do the
difficult questions asked in Mathematic and scientific subjects.
In commercial life the same complaint is heard. Recently a mer
chant said to me, ‘ ‘ I have been hunting for years for a young man
to assist me, not only as a clerk, but in my office-work,— one who
can be trusted to answer a letter in good, clear English. I have
cans are unable to speak one decently.
Clearly, the trouble lies in the public schools of the land. In
the very place where the young people are being taught to become
useful, one of the most practical of all lines o f study is being ne
glected. Replying to a question upon this very theme, a Normal
pupil said recently, “ Oh, we spent nearly all our time on Arith
metic, Algebra, and Geography; we didn’t have much time left
for English! Many German teacher pride themselves on the fact
that they speak eight or ten languages fluently; not a few Ameri
cans speak one decently.
As this Magazine comes into existence with the avowed pur
pose of helping the teachers of the South, this department o f it can
have but one great end in view: it will endeavor to aid teachers
and students in the mastery, the complete, conscious mastery, of
a native tongue. This being the main object, it becomes necessary
to study the problem from many stand-points, and in order to
know these many stand-points, the teachers of the South must
let their difficulties be known. It is therefore desirable that
questions on any topic under the head of English be submitted
for discussion.
This Question of English.
It is well— indeed it is necessary,—in the study of any branch
of knowledge to ask the question: Why is it studied? In the con
sideration of that subject which is taught through so many years
of public and private schools, colleges, and universities, the subject
of English, the thought naturally comes before us: What is the
aim of all this work?
I f I were asked, I should say that the chief end of English, as
a study, is to enable man to talk, read, and write intelligently
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and intelligibly.
I mean in the first place, that he may
know clearly what he himself is trying to express, what he is
“ driving at,’ ’ and in the second place, that others may know
clearly what he is attempting to express. Of course this implies
mental training or discipline; for unless the mind be precise,
accurate, and confident, it is an impossibility to accomplish these
results.
Now, the question before every teacher of English is: What
will bring about this condition most quickly and at the same time
permanently? For, in order that the energy of the mind may
not be dissipated, the shortest course is to be desired, and, again,
the results must be permanent or they are of little value. The
studies included under the name o f English are Grammar, Rhetoric,
Reading, Writing, and Literature. Let us briefly consider each
one of these and see what part it has in enabling a student to
speak, read, and write more intelligently and intelligibly; in other
words, how it helps him express himself well.
Beginning with Grammar, I wish to make this statement.
The importance of formal Grammar in developing man’s powers
of expression is, I believe, vastly over-rated. Among the poorest
writers of English I have ever known, are some who know the
rules and theories of Grammar exceedingly well. In my work
among Normal School students, I have seen teachers who know
Grammar so thoroughly that they could tell even the number of
the page containing a certain rule, and yet in expressing it, make
hideous mistakes, indeed often breaking the very rule itself while
expressing it.
Knowledge of parts of speech and their uses— that is, Grammar
— is not the “ Open sesame’ ’ of expression. The mere knowing
that one thing is a saw, another a hammer, and another a drill,
does not make a man a carpenter. Neither does mere knowledge
of nouns, pronouns, verb, adjectives, and the various other ar
bitrary divisions give a student the ability to express himself in
telligently and intelligibly. I doubt if Abraham Lincoln could have
given a good definition of a transitive verb, and I am almost
Sure that he never heard of that curiosity known as a disjunctive
conjunction, and yet his Gettysburg address stands today and for
all times as a masterpiece of literature, one to be compared with
the mightiest efforts of Demosthenes and Cicero.
Grammar does give discipline; it does create accuracy. Its
educational value in these respects is, I believe, equal to that of
Mathematics. It also states what is right and what is wrong, but
its use is often chiefly theoretical and not practical.
Something more is needed. Let us examine Rhetoric and see
if it will open the ears of the deaf and the mouths of the dumb.
Rhetoric has the advantage of Grammar in at least one point; for,
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in addition to the discipline which it gives to the mind, Rhetoric
also possesses a broadening influence. Grammar teaches that one
thing is absolutely right, and another absolutely wrong, and as a
result, students sometimes fall into the badly mistaken idea that
this world moves along just according to certain hard, “ straightcu t” rules and principles. Rhetoric, however, says that one thing
is good, but that another is better; that two or more ways may
be right, but that one way is better or best. Rhetoric, therefore,
is the enemy of narrow-mindedness.
But, with this great advantage in its favor, I must believe
that Rhetoric, just as. in the case o f Grammar, cannot of itself,
give man the power of speaking, reading and writing intelligently
and intelligibly. That it may help greatly cannot be doubted. It
shows that which the best writers have decided to use; it puts
mistakes in a more glaring light; it developes taste; it makes the
ear and the eye more sensitive. But in the battle with environ
ment, which is, by the way, the greatest enemy of correct speech,
Rhetoric alone is but a weak weapon.
If, then, Grammar and Rhetoric do not give man the power
of expression, what can writing and reading do? I answer: Almost
everything. Give me a masterpiece and a tablet of paper, and I ’ll
teach a boy more good English in a year than a Grammar will
teach him in ten. Reading, observation, and writing, these three;
but the greatest of these is writing. Make tne student write,
write carefully, write persistently, write always. Without doubt
the best school of English in the world is Harvard University, and
the demand of every department there may be given in the one
word “ Write.”
The students in the English classes of that
great institution are required to hand in a composition for every
school-day in the year. What is the result? Today Harvard can
point to her students as ranking among the clearest thinkers
and clearest expressers of thought in the wrorld.
I have said that a man does not become a carpenter simply by
knowing that a saw is a saw-. Neither does he become a carpenter
by dissecting, or, as grammarians call it, “ diagraming” the saw;
by separating the handle from the blade, the blade from the teeth,
and the screws from the handle. But w-hen he bends his back and
toils with the instrument, he then begins to be a carpenter. Just
so with the student of English. He may dissect sentences until
Doomsday and never gain the pow-er of expression. Only by toil
ing with the sentences themselves, does he become their master.
Therefore make the student w-rite. In this day we are hear
ing much about the value o f Manual Training, the actual doing
and making of something. Writing is the manual training depart
ment of the study of English, the practice of the theories. Let us,
therefore, make the theories as few and as simple as possible, but
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ni:.ke the practice voluminous.
1 have mentioned Reading as the companion of Writing in a
successful warfare with poor expression. I might have added the
adjective “ constant” to it. Constant reading, if the reading be
of good quality, will ennoble any student. Environment is, I
repeat, the enemy of good English. The average home in America
is full of bad English; the streets resound with it; the masses
know no other. Not one of us has ever passed a day without
hearing or seeing some mistakes in language. I might almost say
that no one of us has ever passed a day without making such a
mistake. Such is the environment with which teachers of English
must struggle. The one hour spent in the study of English must
needs be of super-natural power if it counteract the evil influence
of the twenty-three other hours of the day. The one daily period
spent in the school-room can never do it. Some other influence
must be brought to bear; and that influence is reading, outside
reading, extensive reading, constant reading.
I f a student read correct English, put in a forceful, beautiful
form, he himself will in time express himself more forcefully, more
beautifully. I f a good boy associate with a bad one just one hour
each day for a year, we all agree, I believe, that at the close of
the year, the good boy is liable to be a bad one, or else the bad
boy be a better one. It is a poor rule that will not work both
ways. I f association with a bad boy will make a good boy bad. or
vice versa, why will not association with well expressed books
tend to make a poor expression better? The only way to fight
environment is with thfe opposite environment. I f the environment
of the world lead children to use bad English, we must fight it
with the environment of well-written books. But this book-read
ing must be continuous, and it must be careful. And at present
I see no other way of making it careful except that of demanding
written reports upon the books. Thus the student has gained two
advantages: he has read something carefully expressed; and, also,
he himself has produced something in carefully expressed form.
In so doing he has learned more in the art o f speaking, reading, and
writing than all the parsing analyzing and diagraming in a year’s
Grammar course could teach him.
The subject of Literature belongs perhaps under the head of
reading. However, besides the clear, strong, and beautiful ex
pression with which it makes students acquainted, it has vast oppor
tunities in its broadening influences. How much Literature in
cludes! At how many points it touches life! I have never been
able to understand how any man without a knowledge of History,
Painting, Sculpture, Music, and other arts, can readily teach Litera
ture. For all of these are necessary if Literature is to mean any
thing to the learner. I f the teacher know nothing of pictures,

N O K M A L B U L L E T IN .

17

statues, and architecture, what can the student understand of
Ruskin? I f the teacher understand nothing o f music, how can

he explain some of the most beautiful poems of Browning or of
Dryden? The possibilities of Literature as a broadening influence
are unlimited.
But perhaps this is going beyond the boundaries of the present
article. Most teachers of English in the public schools have be
fore them the question of how to bring about a better expression
of the ordinary, everyday thoughts of mankind; and consequently
among such instructors, the use of Literature or reading will be
confined largely to that purpose. No better text-book for language
work can be found than a well-edited classic.
And now, in conclusion, let me say that the judgement of the
world is based upon our use of our native language. With all
apologies to the teacher o f History, I must say that when a
stranger has transactions with another, one will not ask the other
the date of the Battle of Waterloo; with apologies to the teacher
of mathematics, one will not ask the other the value of R ; with
like apologies to the teacher o f Physiology one will not ask the
other the effect of the gastris fluid upon albumen. No, none of
these questions will be asked. One simply will listen to the other
fellow’s talk, or read his letter, and then form a judgement of
the man’s ability. The question o f English, then, comes home to
every man.
Let us all, therefore, in some degree, be teachers.
DEPARTMENT OF PHYSICAL CULTURE.
C. A. HOLTON.
ATHLETICS AND PHYSICAL TRAINING.
The definition in part of the word Athletics, as laid down by
Webster, is “ The art of training by Athletic exercises, the Games
and Sports of Athletes.”
I f I were to give the history of Athletics I would be obliged
to write a volume. It would be necessary to go back before the
beginning of the Christian era, as illustrations of the various
styles of wrestling have been found in the tombs o f Egypt, placed
there, without doubt, hundreds of years before the beginning of
the Christian era.
A brief summary is all I shall attempt.
Beginning, with the Bible we find the words “ And rejoiceth
as a strong man to run a race.” The Psalmist did not refer to
any special style of race, but the supposition is that racing was
the custom among the strong men in his day, and that the same
pleasure and exhilaration was experienced by the trained athlete
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as lie feels today when, trained to the minute, he enters into
athletic competition with his fellow men. We are all familiar
with the story of Samson and how, after his eyes had been de
stroyed and his strength taken from him by the loss of his hair,
he prayed to God for the return o f his strength that he might
seek revenge for his wrongs. And how, after his strength had
been restored, he put his arms around two of the pillars of the
house in which he was confined and by the mighty contraction
of his muscles pulled down the house upon the thousands of
Philistines who were gathered to witness his suffering and death.
In Samson we have a type of the abnormally strong man.
His feats were accomplished by sheer force of muscular exertion.
In David we see another type. He was a man small of stature,
yet, he accomplished a feat which larger men and stronger men
had failed to accomplish. His muscles were trained to obey his
will. He did not go up to the giant Goliath and meet him
with the sword or spear. When he knew that he must accomplish
the defeat of this enormous mountain of bone and sinew he put
his brains to work.
And with the little inoffensive bits of leather and string he con
structed a sling which in his trained hand was an instrument of
death. And, with a small round pebble, selected carefully as a
gunner would his ammunition today, he put skill and muscular
action together and slew the great fighter with one blow.
When Borne was mistress of the earth her strength lay in
the athletic training of her men. Her boys, almost from the cradle,
were trained to feats of daring and skill. Her mighty gladiators,
as they stood stripped for battle in the coliseum were types of
physical manhood which we hold up today as models. They were
perfection in physical development, magnificent specimens of
God’s handiwork. The Greeks too were an athletic people, and
their Olympic Stadium at Athens was the scene of many a
magnificent display of strength and skill. Our history tells us
of her wonderful wrestlers, and today there is not a hold or break
used by our modern athletes which was not known to those won
derful people.
And on and on through history we find pnysical prowess
held up constantly. Every nation on the globe has its sports,
something peculiar to its people. As civilization advanced the
more deadly forms of athletic sports were gradually eliminated.
As I said before, every nation lias its sport peculiar to its
people. Spain has her bloody bull fights; Ttaly and France their
magnificent swordsmen; Germany her gymnasts; Norway and
Sweden their skaters and ski runners; England her long distance
runners, cricket and golf players. While our own glorious coun
try embraces them all. Every form of athletics known to the civil-
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ized world is practiced in the States, and we excel in them all.
And why should we not? Is not our country made up of descen
dants of every people upon the face o f the earth? It has not
been six years since one of our college athletes went to Athens
and there in the remodeled Stadium defeated the Greeks in their
own particular sport, throwing the discus. It was a revelation
to those people. It was a case of studying the cause and effect,
o f reducing everything to a scientific basis. Robert Garrett had
studied the science of the throw and with his magnificent phy
sique was able to teach those Greeks and Eomans something about
their own game.
In the days of the Roman Gladiator and the Greek Athlete
the men were trained for sport alone, “ to make a holiday for
the people.” Is the same true today? Some may say, yes. I say
emphatically, no. And I believe every one who has made a
scientific study of the human body and human nature will agree
with me when I say that the world is better today for the use
of athletics in our institutions of learning. Certainly every one
in authority at these institutions will agree with me in that the
moral conditions have been improved since the introduction of
foot ball, track athletics, rowing and kindred sports which re
quire close application and training; where men are taught to
control the appetite, the temper and the muscles. What trainer
will permit a man to go into a game who is physically unfit from
lack of training or dissipation, and thus jeopardize the success
of his team? He lays down laws which have been scientifically
worked out for each man to follow to make him physically per
fect. The athlete in training must make sacrifices. He must
control his appetite, abstain from that which is known to be
detrimental to the best work physically and which will have
such effect upon his brain as to make him slow to comprehend.
He must learn to control his temper so that he will not in a fit
of rage do something that will cause his team to suffer loss. He
is taught to think quickly and act quickly, not impetuously, but
to weigh each thought quickly and do the right thing at the
proper time. Thus he froms habits which cling to him through life.
You may say, “ this is true only of a few who are fortunate enough
to make the teams. ’ ’ Again I must contradict you. What young man
is there today who has not an ideal, who has not before him a
hero? Go into our larger institutions of learning and there
ascertain how many men are in training for one branch o f sport
or another. Statistics show that over sixty per cent, of the men
who enter train for some form of college sport. And those who
do not follow the habits o f their athletic heroes because it is
“ the thing.” The young man has a certain amount of surplus
energy which must be gotten rid of. Formerly this was done by
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late hours over wine suppers, hazing and dissipation of all kinds.
Our college presidents toll us today that instances of brutal haz
ing are practically a thing of the past. And they attribute
it largely to the habits of training.
“ But,” you say, “ Is not too much time given up to sports
in our schools? Are we advancing along scientific lines as fast
as we should?”
Has applied science ever made more rapid progress than in
the past quarter century? Take electricity for instance; could Ben
jamin Franklin return to this earth today he would be amazed at
what his little kite flying episode has brought to us. See the sub
marine boats, diving deep into the sea, coming up at the will of the
navigator, exploring hitherto unknown depths. Truly a marvel o f
applied science. Our telephones, our electric light, all the product
of the past quarter century.
Are the college athletes permitted to sacrifice their study
of books to sport?
No. They are first obliged to maintain
high averages in their collegiate work in order to represent theif
Alma Mater on the gridiron, the base ball field, the track or in
the shell. And when these men go out into the world to work
for the good of the people they go out with a body well capable
of maintaining a mind that is equal to the test for which this fast
age is calling.
Systematic physical training was first introduced into this
country by the Germans. Their Turnverein was the scene of
severe physical tests. Their work lay along the lines of fancy
gymnastics. Circus performers were largely the product of the
German gymnasium. Then came the scientific work of body
building. Our people, quick to grasp the best in everything
soon opened schools and gymnasiums of their own where a close
study of the human body showed which of the two systems was
best adapted to our people. The result was a combination of
the best in both. Some of the German methods are still used
to acquire strength o f muscle, while the Swedish is combined to
bring about agility and grace. Germany was perhaps the first
to introduce physical training into her schools, when on June 6,
training as necessary and indispensable part of education.”
Adolf Spiess who for eight years had been teaching gymnastics
on a small scale to boys and girls in Switzerland was asked by
Minister Eichorn to submit in writing a statement of the measures
to be taken which would accomplish the best results in Prussia.
In October, 1842, he wrote, “ Thoughts on the Method to be
Followed in Making Gymnastics an Intregal Element in Popular
Education. ’ ’ The steps advocated therein have since been taken
by almost every German State.
The Young Mens Christian Association seeing in physical
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training a means of attracting young men and at the same time
benefiting them physically, took up the work. The demand
for trained physical instructors soon exceeded the supply and the
training school at Springfield, Mass., added this branch to their
work. Nearly every city in the United States has introduced physi
cal culture into its public schools within the past ten years and
physical traning is today a recognized part of the curriculum of
nearly every college in our land. The children of our land are
taken from the comparatively free life of the home where they have
been permitted to run and jump and sing and play in the sunshine
and fresh air most of the time and sent into the school room
where they are compelled to remain five hours or more a day. The
rules of the school require that they remain quiet. The demands
of his studies keep the child in unnatural positions for hours.
The lungs instead of developing and expanding suffer because
of the child’s long sitting. The circulation also suffers from
loss of action. The air is, as a rule, impure. The light often
times is bad and the eyes suffer in consequence. The desks and
benches are often ill fitted and altogether the conditions of the
school life of the child are radically opposed to those needed for
the development of his body.
The school work itself is o f a character leading away from
muscular development. The life of a normally developed child
is one of continual activity. Yet our school life asks that the
child remain quiet for hours.
The normal development of
the heart during the period of the greatest growth of the child
is of prime importance for the maintenance of health as well as
for gaining and preserving the greatest bodily power and resist
ance. To choose exercises that promote heart growth, must,
at this period of a child’s life, be our principal aim.
Experiments have proved that only about 1-6 of the air
in our lungs is changed during ordinary breathing, when greatest
inhalation and exhalation takes place, this amount is increased
five to six fold.
Investigation shows that children from six to fourteen years of
age average twenty-four respirations a minute. The number and
depth of respirations are increased, when there is an increase o f car
bon dioxide to be got rid of, caused by the changes in the working
muscles. Dr. Edward Smith, according to his researches, claims
that the exchanges of gas in the lungs in as follows: Taking the
exchanges going on while lying on the back as indicated by
the figure 1, the increase when sitting will be 1.18;standing 1.33;
slow walking 1.90; ordinary walking 2.76; fast walking 7.00;
running to 9.00; foot racing to 13.00; rowing in a race to 20.00.
This goes to show that increased' respiration goes hand in hand
with increased muscular exercise which causes a greater amount
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of carbon dioxide to be liberated by the working muscles which
in turn must be expelled by the lungs.
Knowing that children during their daily work have little
incentive to breathe deeply, and that the position assumed in the
school benches often limits the exchange of air, it developes that
another of the main objects of educational gymnastics for our
schools must be the proper and full development of the respira
tory organs. The relation which deep breathing and the proper
oxygenation of the blood bear to its enrichment and to the vigor
of the circulatory system show the importance which correct
and deep breathing have for our physical well being.
Having before us these facts, and placing as we do, our
children under the care of the school teacher during that period
of their lives when they are developing into men and women,
fathers and mothers of the coming generation, I say that it is
as much the duty o f the school teacher to teach children how
to care for the body as it is to teach them the rules of grammar
or arithmetic. Every teacher who goes out from this institution
should know:—
1. That our public school is not merely a school o f learning
where the only aim is to acquire a certain amount o f knowledge,
but it shall furnish a fundamental education to fit the individual
for life. This has particular reference to physical training so
far as the school is involved.
2nd. That the wisest and best arrangements of healthful school
gymnastics are those meeting the laws of growth during the
school age, and deleterious influence of school life.
3rd. That prolonged sitting at the school desk impairs
activity of the respiratory and circulatory organs. Therefore
school gymnastics must take into consideration such exercises
as tend to strengthen heart and lungs.
5th. The proper form o f exercise has a hygienic value, in
asmuch as it creates a feeling of nerve-strengthening pleasure
and freedom. That games furnish relief and recreation, meeting
the demands upon the nervous system by mental labor and drill
in the school house.
6th. That indispensable from a hygienic point of view,
and valuable in an aesthetic sense is also the training in good
posture and carriage, best applied in the free movements, walking
and marching exercises. Only when stress is laid on good carriage
can the chest developement go on unhindered.
7th. That for young girls the strengthening process of the
trunk, abdominal and back muscles is a physiological and hygienic
necessity.
8th. That gymnastic exercises and opportunities tend to de
velop and stimulate the moral qualities o f courage and self confi-
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dence.
9th. That to the teacher is given the opportunity to influ
ence the development of the youth entrusted to his care. It is
therefore necessary that the teacher be well informed as to what
effect each kind of exercise and each single exercise has upon
the individual. The training of teachers must impart such in
formation.
DOMESTIC SCIENCE.
“ Wife means weaver. You must be either housewives or
house moths, remember that. In the deep sense you must either
weave men’s fortunes and embroider them, or feed upon them
and bring them to decay.’ ’— Buskin.
The department of domestic science was introduced into
the State Normal School, Jacksonville, Ala., the Fall of 1903.
At the opening of school, last September the class numbered
nine pupils. It is steadily increasing, nineteen being now enrolled,
and a conflict in the studies, is all that prevents a much larger
number from entering the ranks.
What is the use of domestic science, in our schools? It
comes from two Latin words, domus and seio, meaning to know
about the home. And is that not of sufficient importance to de
mand our best efforts?
Owing to the changed social conditions, and the multiplicity
of care attendant upon the modern household, old fashioned home
training is a thing of the past. So, about thirty years ago, some
far-sighted people conceived the idea of introducing instruction
along these lines, into our schools.
From so small a beginning the work has grown, and in 1889
a few workers organized themselves into what was known as
the “ Lake Placid Conference on Home Economics” ; which meets
in New York annually.
Cooking is undoubtedly an art, which the French recognized
long ago, and even now, we consider French cooking as well as
French dresses, par excellence. As far back as the 17th century
the era of fine cooking began in France and nobles vied with
each other in the preparation of delicate dishes.
Artists
and statesmen were more proud of being inventors of new dishes,
than they were of skill in their different professions.
We are indebted to Toledo, Ohio, for the first manual train
ing school for girls. The work grew, and in 1890, domestic
science was introduced into the ward schools. Chicago placed
equipments for cooking in eleven of her public schools, about
seven years ago.
In Tennessee they are introducing it into their public schools.
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Nashville has “ two centres” where children from nearly all the
schools go for lessons once a week.
The Board of Education of Jackson, in the same state pur
chased this past year a very handsome building for a High School,
and this important branch , domestic science, with a well equipped
laboratory of individual gas stoves, etc.,will be introduced at
an early date.
It is only a question of time before schools all over the land
will include it, in their curriculum.
Switzerland leads the world in the number of her household
schools. But only recently has scientific study been given to
the household, and very little attention was formerly spent on
home-making.
Frances Williard said: “ The mission of the ideal woman is
to make all the world home-like.”
Her words seem prophetic, for that is what women are trying
to do everywhere.
For “ The home is the centre of the universe, and the mistress
is the centre of the home. In her hands are the keys of home
happiness. ’ ’
LEGER J. RAY.
DEPARTMENT
MARY

OF

PEDAGOGY.

C. FORNEY.

S-N

It is the aim of this department to discuss from a pedagogical
standpoint subjects of interest to teachers. In order to do this
most effectively the teachers o f Alabama are solicited to send
in perplexing school problems and questionable practices and
reforms which they would like to have discussed. We promise
to do this to the best o f our ability, hoping in this way to aid
the teachers of the state.
In this number a paper on a reading course for teachers is
given. This will be followed by one going more into detail.
A READING COURSE FOR TEACHERS.
By Mary C. Forney.
A teacher’s reading course is a growing thing. The more
you think of it the more you feel like adding to it. For when you
think of the number of different characters to come under direct
charge of one person that one person’s responsibility becomes
great. These individualities must be reached in some way, and
and each one' often in a different way, to do that the teachers
should have a constantly growing and varied knowledge.
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The school room with its round of recitations and recesses,
can easily grow monotonous if there is not something to lift
the teachers on to a higher plane. Something to raise our ideals
and make us see in our work more than just hearing lessons and
keeping pupils still for a few hours. We must try to see in
each pupil what Froebel calls the divine essence and that other
part, the part we do not like and which is called the intrusion,
we are often responsible for ourselves.
This life, activity, energy of the child is good, what we
must study is how to direct it. Psychology will help us, the
psychology of children, Dickens’ and numbers of other novels,
accounts of children in other countries, will help us to catch a
glimpse of the real child that we teach. We will discover him,
classify him, watch the effect of certain plans upon him and in
the end, we hope, help to free him from the intrusion.
When we do become intensely interested in each child, begin
to see what would be the best thing for him we find ourselves
hampered by lack of ready material. We have not the story
on the tip of our tongue that ought to be told him at just that
time, we cannot recall the quotations that will show him what
the poet thought of that bit o f nature, we cannot think o f the
illustration that will make plain and vivid some abstract subject,
our memory plays us false in the matter of names and dates.
Just reading over the text book lesson is not sufficient for that
can become mere form, the sameness tends to cause stagnation.
One of the best ways is to read an entirely new book on the
subject. I f the ideas are the same the new words and phrases
are refreshing and often start a different group of associations.
If we could just dip into some real literature for a few minutes
every day it would not only make us better, improve our dis
positions, but we could find almost immediate use for it. For
when our minds are full of our work we can hardly read anything
but what we find something that relates to it.
Psychology to help us understand our pupils, and literature
to freshen us with help towards throwing o ff that crushed feeling
that I suppose all teachers know\ That feeling of regret and
intense responsibility that unnerves one for the new day, is not
felt by the pupil who enters upon the present without much
thought of past conduct, bright and ready for the day’s en
counter with teacher and class-mates. The teacher needs sometiling that will fill him with enthusiasm too, that will make him
hopeful.
I do not know of anything that will do this more effectively
than the history of education. It is really the philosophy of his
tory. You cannot study the education of a country, without a
study of their social, religious and political life, for the three
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determine education which in its turn will determine the social,
religious and political conditions of the next generation.

We

will see the progress made and its cause. We will learn of the
great men, the men of thought of all nations and ages.

We will

become interested in the strange, mystical religions of the orien
tal nations.

We will find ourselves lost, and enjoy the feeling,

in the philosophies of Socrates, Plato and Aristotle. We will
suffer over again the struggles of the early Christians. The dark
ages, the crusades, knighthood, feudalism will stand out as
necessary stages. We will see the causes leading to the reforma
tion and renaissance and watch the slow pace of practice and
the onward strides of theory.

And Comenins, Pestalozzi and

Froebel will become more than just names to us.
We find today that the work of Horace Maun, Page, and
Parker is still needed in some places.

And we begin to watch

with interest the experiments of Dr. Dewey and Dr. Hall and
other great men.

We catch something of their enthusiasm and

inspiration and our school room becomes a place where great
things are begun.
I have classified the teachers reading course under three
heads, psychology to teach us what and how and when, literature
to furnish us material, and history to give us inspiration.
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Review Term f or Teachers.
1 . W h a t it is:— The “ Review Term for Teachers” be
gins A p ril 11, and continues until the examination in July
which is held here. This was organized for teachers who
have to teach a good part of the school year, consequently,
cannot attend school a full session. That it meets a need
of the State cannot be doubted when the enrollment of 290
teachers last year is known.
2. A im s:— To prepair teachers for the examination and
at the same time give them the opportunity to secure some
professional knowledge and arouse in them enthusiasm in
their work.
3. Advantages:— Eleven earnest, devoted teachers. State
Institution. Health resort for location.
4 . Expenses:— $10 00 per month for board, $1.00 per
month for incidentals.
Books used are those adopted by
State. Tuition free. No other expenses.
For further information, address,

C. W . D A U G ETTE.
Jacksonville, A la .
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SHOWALTER’S NORMAL CHORUS BOOK.—Published in
1895. This is the most useful collection of good music for normal
schools and choral societies to be found anywhere at the low price
of 35 cents per copy, or $4.00 per dozen. Whatever else the leading
normal teachers of the South and Southwest may use in their work,
nearly all o f them use this book. Round and shaped notes.
NEW RUDIMENTS OF MUSIC.— Published in 1891. This is
another book of Rudiments which shows the superiority of its
author as a teacher. Round and shaped notes. 15 cents per copy;
$1.50 per dozen.
SHOWALTER’ S NEW HARMONY AND COMPOSITION.—
Published in 1886. This is, perhaps, the most valuable work from
Mr. Showalter’s prolific pen. There can be no thorough musical
education without a knowledge of harmony and musical composi
tion, and more students in the Southern and Southwestern States
are being taught these most important subjects with the use of this
book than of all other harmony books combined. Among the many
teachers who use this book exclusively in this part of their work
may be mentioned such eminent ones as Profs. J. D. Patton, J. M.
Bowman, R. H. Cornelius, A. J. Robertson, J. S. Hendricks, E. F.
Stanton, J. W. Dennis, B. F. Roe, S. L. Howard, C. W. James, R.
E. Winsett, B. N. Hultsman, Dow Martin, W. T. Turner and a score
of others but little less well known. Round notes only. Part I, 40
cents per copy; Part II, 50 cents per copy; Parts I and II complete,
75 cents per copy.
SHOWALTER’S GOSPEL SONGS NO. 1.—This splendid little
book was published in 1899 and at once became immensely popular.
It contains more good sacred songs than any book of similar size
ever published. Price, 10 cents per copy; $1.10 per dozen; $9.00
per hundred, postpaid.
SHOWALTER’S GOSPEL SONGS NO. 2 — Published in 1901,
and without doubt the best cheap Sunday-school and gospel song
book on the market. Already immensely popular. 15 cents per
copy; $1.60 per dozen; $12.00 per 100, postpaid.
STANDARD CHURCH MUSIC.—Published in 1901 This is
one of the most useful of all of this distinguished author’s long
line of successful books. No country or village church can possi
bly find a better book anvwhere for regular congregational use.
The low price brings it within reach o f all. 30 cents per copy;
$3.25 per dozen, postpaid. By express, charges not prepaid, $11.00
per 50; $20.00 per 100.
CLASS, CHOIR AND CONGREGATION.—This great book
was published in 1888 and its sales to January 1, 1903, have been
165,484 copies. It is still selling from 4,000 to 5,000 copies a year.
Round and shaped notes. 75 cents per copy; $7.50 per dozen;
Word Edition, 15 cents per copy; $1.50 per dozen.
TRUE METHOD FOR THE REED ORGAN.— Published in
1888. This book contains no instructions but was intended as a
short and practical method for those who wished to learn to play
the simpler forms of music, and especially sacred music, in the
shortest possible time. Its splendid success shows how well it filled
this very important need. Round notes only. $1.00 per copy.
Send for complete catalogue.
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